Responses to ITT staff questionnaires
	What aspect(s) of your involvement with teacher training do you most enjoy?

	Observing trainees in the classroom, giving feedback, engaging in dialogue and getting to know them as individuals.
face to face time with trainees, visiting them at their school placements.
Visiting trainees in school. observing and feedback
The enthusiasm from the trainees

	Still having an impact on the future of children’s education
a sense of making a difference for the children being taught by the trainees now and in the future.

	Delivering training
Being PGCE Tutor
Mentoring
"Teaching Fledgelings to Fly" (ATL) – 2 mentions

	From your experience, in a year that is not impacted by COVID-19, what aspects of teacher training do trainees typically cope with well?

	Deadlines (x3)
Workload (x2)
Plate spinning
Balancing PGCE, training and school placements
Dealing with family/life/health issues and it not having too much of an impact on training
Coping with issues in life general [family, domestic]

	Adapting to different placements and school dynamics
Integration into schools
Different placements.
Building relationships with children and colleagues

	Reflective practice
Their ability to self-assess and understand their strengths and weaknesses.
'Can do' attitude
Putting training into practice
development of their teaching skills to take on the learning accurately for a full class of children.

	Improving subject knowledge
Developing their own subject knowledge.

	From your experience, in a year that is not impacted by COVID-19, what aspects of teacher training do trainees typically struggle with?

	Mentor relationships in school if trainees do not feel supported or mentor having many other school commitments
Mentor relationships
Mentor commitments especially if SLT.
Grading lessons adds to a degree of competition and some trainees feeling they aren’t making the grade.
Working with other adults can sometimes be problematic best use of other adults to support learning

	Perceived mixed messages from the centre and fellow trainees.

	Behaviour management is stressful for some and even more so if they do not have opportunities to put theory into practice or if policy in schools are not applied consistently
Behaviour management
Confidence in the classroom

	Planning sequences of lessons or feeling free to adapt/ influence pre planned lessons.
Applying their own subject knowledge to plan for and deliver sequential units of work which build on prior learning and work towards end of year expectations
Completing evidence for an online portfolio [this has since been streamlined twice]
Organisation
Target setting

	Subject knowledge for Foundation Subjects.

	Differentiation / adaptive teaching
Being aware of strategies for children with SEND

	Not comfortable with school placements.

	What have been the main challenges that the COVID-19 pandemic has presented in terms of trainee teacher development this year?

	Online training
Difficulty to maintain focus during virtual training sessions
Practical training [D&T, Art etc] difficult online and off site [Colchester Castle, First Site] curtailed
Missing training on practical subjects e.g. D&T, Art etc. and off site training e.g Castle, Art galleries.
As maths is a highly practical subject, conducting centre-based sessions over Zoom has reduced the amount of hands-on learning

	Trainees miss training manager’s visits to school. They see the TM as a critical friend with an impartial view.
Lack of face to face contact with trainers, the centre team, peers and training managers makes it difficult to form relationships and express concerns
Some trainees have never met their school mentor if working alternate weeks or part weeks so are not therefore getting the guidance they need
Not meeting with mentor/training managers face to face.
Time with mentor and communication difficult in some cases
Not being able to observe experienced teachers [might burst bubbles]

	Having to plan a mix of virtual and face to face teaching is time consuming and has been a fast learning curve when getting to grips with new technology
Virtual teaching and learning new technology that not trained for.
Online teaching
Demands of virtual and face to face teaching
Time in the classroom / face-to-face teaching
lack of opportunity to develop the whole class teaching experience
Not feeling able to teach sequences of lessons and a full curriculum e.g. foundation subjects in some cases.

	Teaching practice being disrupted due to bubbles bursting, self - isolation, having Covid, shielding or all of these. Trainees concerned will not have had enough time with whole class teaching.
Uncertainty day to day re school closures, positive C19 test, bubbles bursting, self isolation etc.
Interrupted placements
Training timetable and allocated school placements changing frequently

	Those with existing mental health conditions have found it more difficult to manage these conditions in some cases
Some have had to deal with home schooling their own children, partners working from home so lack of space, family illness/bereavement.
Needing more 'pastoral care' but usual channels [observations etc] not available for addressing
Usual support systems [e.g. from extended family] hasn’t been available.

	Additional deadlines [e.g., six week planning submission] coinciding with existing [PGCE] deadlines add to work load and additional stress.
Additional deadlines and workload
Completing action research for PGCE in Spring term
Setting and meeting targets against the TAP.

	Other than issues relating to the COVID-19 pandemic, have your trainees experienced any anxieties or concerns about their development as a teacher during the year?

	The relationship with mentors is a common thread that some trainees feel impedes their progress
Covid 19 has magnified existing anxieties but before the pandemic mentor relationships have been a cause of anxiety along with not being feeling happy in placement.
Mentor relationships are pivotal - some mentors are obstructive, haven't got time, reluctant, no designated time together, not competing TAP or other paperwork.
The relationship between mentor and trainee is not always supportive and on occasion obstructive. Sometimes the mentor does not have time for the trainee, does not fulfil their commitment to observe, feedback and set
targets which can result in the trainee losing direction and not having evidence to progress against the teacher standards.
There can be a problem with a mentor taking ownership of planning which does not give the trainee an opportunity to plan or adapt a sequence of lessons as required. In contrast some mentors can expect the trainee to plan all lessons for the year group when they are not always ready to do so.
There has been an occasion when a trainee has felt that a mentor has formed a clique of colleagues that also make critical remarks out of the classroom. The mentor was always negative which demoralised the trainee - they thought about leaving the course [but thrived in a different placement].

	Some schools are not open to the trainees trialling ideas from training which makes it difficult for them to try different teaching strategies.
Some trainees have wanted to trial ideas from training sessions but mentors/schools have been reluctant to permit trainees to try them out.

	Organisation and time management and juggling the demands of teaching/time in school and PGCE
gathering evidence towards Teachers' Standards for QTS
preparedness for NQT teaching timetable

	Getting employment.

	I find that many trainees can be over critical of their performance and will focus on the negatives of the practice and not have enough regard for the positives and what skills they have actually learnt during the course.
Some with existing mental health issues who are usually able to manage have found everything more difficult especially if been bereaved, ill, juggling finances and family.

	Work/life balance
Late nights for planning/marking etc (workload concerns)

	Not to my knowledge. 
not really, the sort of concerns raised are generally those I see in non-covid times. In fact their resilience is very strong.

	What opportunities do you have for partnership working in your role and how effective has that work been this year?

	my work is all collaborative 
As I work for an ITT provider, lots of opportunities for partnership working in and across a variety of different schools and mentors/professional tutors; communication and collaboration with university and PGCE Tutor team
As training manager and PGCE tutor get an overview of both provides me with an insight how theory is implemented in the classroom.

	In previous years we have been able to host training days so that trainees are able to experience working with our children in the outdoors as well as maths subject content.
this has been rather limited this year as many school visits have been cancelled and the opportunities to get with colleagues is also reduced.

	I have felt that more of this cohort have wanted to be ‘spoon fed’ – don’t know if this is Covid related or a sign of the times.

	The TM role is growing and taking up more time especially with more trainees requiring more pastoral care this year.

	I love it!



