Description of data file: Reading and Reading-related cognitive measures from children attending 3 UK primary schools 

Schools
At the start of the project, we had data from two cohorts of children beginning reception classes (mean age 4 years, 6 months) in two primary schools in the West Midlands, UK. We also had data from one cohort of children from a third school. The schools were located within two miles of each other with intakes of predominantly white British pupils of lower than average socio-economic status, who began school with attainments slightly below the nationally expected level (as determined by the UK Office for Standards in Education, Children's Services and Skills). During the course of the project, we collected baseline data from a further two cohorts of reception children from all three schools, and followed up the entire sample at the end of each academic year up until the end of Year 3. Our Baseline data includes sensory/ cognitive measures at beginning of Reception year. Our outcome data includes Reading measures at end of Reception year (age 5y 2m), end of Year 1 (age 6y 2m), end of Year 2 (age 7y 2m) and end of Year 3 (age 8y 2m).
Participants

We completed our data collection at end July 2009. We now have data from 448 children at baseline (216 from the ERR school), 378 at the end of Reception, 318 at the end of Year 1, 260 at the end of Year 2 and 155 at the end of Year 3 (note., our youngest children had only reached Year 2 by the end of the project).

Assessments

Children were tested individually in their schools at two time-points, baseline and follow-up. The baseline tests were conducted early in the first term of formal schooling, and the outcome tests were conducted at the end of the first year of formal schooling, in the final half of the summer term. The baseline tests are summarized in Table 1 and the outcome tests are summarized in Table 2.

Table 1. Baseline Assessments

	Skill
	Measures

	Text knowledge
	Digit naming (Dyslexia Early Screening Test, DEST, Fawcett & Nicolson, 1996); Sight word reading (100 most frequent words); Letter Knowledge (individual letters read as sounds or names) Note., Standardized reading tests were administered, but > 80% scores at floor therefore the following measures were not used at baseline: British Ability Scales word reading testA (BAS;  Elliott, Murray & Pearson, 1983) and New Macmillan Reading Analysis passage-reading test (NFER; Vincent & De la Mare, 1985).

	Phonological processing
	Phonological discrimination (DEST); Rhyme detection (Phonological Abilities Test, PAT, Muter, Hulme & Snowling, 1997)

	Rapid naming
	Rapid naming (DEST; pictures)

	Speech
	Speech rate (PAT)

	STM
	Non-word repetition (non-words from Phonological Assessment Battery, PhAB, Frederickson et al., 1997); Digit span (DEST)

	Auditory processing (non-speech sounds)
	Sound order (DEST); auditory discrimination; Auditory Temporal Processing (ATP; repetition of sequences of sounds, based on Tallal, 1980)

	Visual attention
	Gerhardstein & Rovee-Collier (2002) conjunction search: visual search slope

	Motor
	Bead threading (DEST); peg board (Annett, 2002, RT to move pegs, composite score); shape copying (DEST)

	Non-verbal IQ
	Ravens matrices; Raven, Raven & Court (1993)

	Vocabulary
	British Picture Vocabulary Scale (BPVS; Dunn, Dunn, Whetton & Burley, 1997)


Table 2. Outcome Assessments

	Skill
	Measures

	Letter sound knowledge
	Letter Knowledge (individual letters read as sounds)

	Reading (correlations very high; cumulative score used in analyses):
	Non-word reading fluency (non-words read in 30s)

PhAB non-word reading

BAS word reading test

NFER passage reading test

Sight word reading (100 most frequent words).


